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          One of the most difficult aspects of psychotherapeutic  practice 
consist in the necessity and the process of supervision, as a tool  for 
each therapist to assume his practice. Usual in the protocol of 
supervision , the therapist is the one who manage the case and the 
hypothesis of the inner, actual and basic conflict.

 The five steps intervention in Positive Psychotherapy permit to 
access and  structure all the information about the client problems, 
which consist in the in all the strategic interventions to solve the 
problems or conflicts.

           Creative supervision interventions are suggested to be 
supportive for psychotherapists. Yet, empirical evidence of the utility 
of such interventions is limited.



  

INTRODUCTION

Supervision is considered an essential element in 
ensuring quality care in the therapeutic field

Supervision begins while therapist are in their 
training programs, and often continues throughout 
their professional lives

Supervision addresses the goals of learning how to 
conceptualize cases, utilize appropriate techniques 
and develop a theoretical orientation (Bernard & 
Goodyear)



  

PURPOSE

  Within these goals of supervision, therapists 
develop
Self awareness
Autonomy of action
Ability to “relate” therapeutically to clients
Attempt to develop increasingly more advanced case 

conceptualization skills 
Become more flexible in their interventions over time
Work through their own experiences of role ambiguity
Explore the evolution of their personal and professional 

selves as therapist over time



  

THERAPIST 
DEVELOPMENT

Carl Rogers- shared that primary goal of his 
person-centered approach was to help supervisees 
grow in their self-understanding and confidence

Psychodynamic supervisors have a  main goal of 
helping supervisees become aware of 
interpersonal dynamics which may help their 
therapeutic alliance

Cognitive-behavioral supervisors focus on 
supervisees develop skills and also change their 
thoughts and perceptions



  

THERAPIST 
DEVELOPMENT

Developmental supervisors focus on facilitating 
supervisee growth through a  variety of stages as 
they evolve into competent therapists

Experiential supervisors attempt to not only make 
the unconscious conscious but also facilitate the 
ability in supervisees to utilize both intuition and 
cognition, and enhance flexibility in therapeutic 
interactions



  

The import of integrated 
functioning

 Clarkson and Leigh discuss the 
essential need for supervision 
to integrate verbal and 
nonverbal processing in 
supervision

 Specifically, they discuss the 
hemispheric functioning in the 
terms of therapist duties
– Left- logical and sequential 

activities associated 
– Right- intuitive and 

emphatic nature of therapy



  

Carson (1999) addressed this concern in 
training therapists. Many training programs 
made it difficult for trainees to accept 
themselves as innovators and creators. This 
is perhaps because trainees are often 
thought to apply the ideas of presumed 
“experts” and do not feel  they have the 
freedom to express their own creative ideas 
or feelings



  

Laughlin (2002) echoed this concern in 
discussing the tendency of training 
programs to focus on supervisees mastery 
of specific techniques

He discuss the need to integrate support in 
developing creativity, as rotely using 
counseling techniques is not sufficient to 
effectively help client



  



  

Statement of the problem

Although the literature suggests a need for the 
integration of more creative interventions into the 
clinical supervision process, no quantitative 
studies  and only two qualitative studies were 
found about such interventions

A more empirical understanding of creative 
supervision method is necessary to further the 
development and integration of this element of 
supervision



  

Purpose of the study

The purpose of the study was to explore
– whether visual art enhances the clinical 

supervision process
– Whether or not supervisees found the use of art 

in supervision to be beneficial, enjoyable and 
how to increase their own use of art



  

Hypothesis

1. Participants will enjoy supervision involving art tasks
2. Participants will perceive supervision beneficial
3. Participants will use creative tasks with their clients 

more after participating 
4. Participant’s creativity levels  will positively correlate 

with their enjoyment 
5. Participant’s creativity levels  will positively correlate 

with their perceived benefit derived from it
6. Participant’s creativity levels  will positively correlate 

with whether they use creative art tasks



  

Methodology

Creativity is defined  by Gough, Hall & 
Bradley as a set of personological attributes 
which “includes” 
– imaginitiveness, 
– Unconventionality
– Intuitiveness
– Ego strength



  

Publications exist which discuss modes of integrating 
creative approaches into the supervision of therapists.

  Proposed creative methods range from very concrete 
and directed pictorial representations of information 
(e.g. genograms), to free form abstract expression 
(e.g. music and undirected art).

  Although the integration of these supervision 
methods is detailed in publications, the reported 
efficacy of most of these approaches is not research 
supported.



  

     GENOGRAMS

 Magnuson (2000) utilized concrete visual representations in 
supervision. The author used a genogram (a visual representation of 
interpersonal relationships and dynamics) in helping supervisees 
develop their professional identities. 

 In developing a professional genogram, the author contended that 
supervisees become more aware of the identities and background of 
their own supervisors and mentors. 

 In this way, the author suggested supervisees are looking at their 
professional family tree, and may notice influences on their own views 
of human nature as well as their approaches to effect change with 
clients. 

 The author suggested that by exploring their professional lineage, 
supervisees are exploring their own professional identities.



  

Sandtray technique

 Another mode of integrating visual representation into supervision is the 
sandtray, which is utilized to support marriage and family therapy 
supervisees in their development (Dean,2001). In this method, Dean 
provided clients with a container filled with sand, small objects, and 
water while a supervisee observed. 

 The supervisor allowed clients to explore either with or without direction 
depending on the issues presented. It was explained to clients that this 
mode of expression may facilitate the exploration of issues which are 
difficult to put into words.

  In supervision, the supervisor facilitated the supervisee’s exploration of 
the relational and experiential aspects of creating a sandtray with the 
clients. 

 The author contended that this process enabled supervisees to take a 
“metaposition” (Dean, p. 177) regarding family dynamics versus 
becoming enmeshed in the clients’ dynamics. 

 Supervisees’ reactions were then processed in supervision and instruction 
was provided to help them determine how to therapeutically  use these 
reactions in future sessions with the clients.



  

          Stone sculpting

 Robbins and Erismann (1992) utilized a supervision approach offering 
a more free form venue, sculpting. 

 A 3-day workshop was held which focused on a verbal case 
presentation format in the mornings and stone sculpting in the 
evenings. In discussing the utility of the approach, the leaders drew 
analogies between the act of sculpting and working with clients (e.g. 
comfort with tools and techniques; response to imperfection or 
incomplete work). 

 A basic premise of the workshop was that the unconscious will most 
often “spill out” (Robbins &Erismann, p. 370) in artwork. The 
uncovering of unconscious material was proposed to be helpful in 
working through therapeutic issues.

 Robbins and Erismann (1992) contended that sculpting offers a venue 
through which counter transference may be worked through. However, 
the authors cautioned that although facilitators may provide  
interpretations and meanings in this process for therapists to ponder, 
the process is focused on facilitating treatment, not on absolute truths. 

 Although that art cannot replace therapy, the suggestion is that  this 
form of processing offers unique selfknowledge.

http://www.museumsnett.no/nasjonalgalleriet/munch/eng/innhold/ngm00939.html


  

         Relationship sculpting

 Another method of sculpting in supervision involves using 
actual people in the process.

 In this method, individuals are arranged in “various 
physical positions that represent their relation to each other 
at a particular moment in time” (Costa)

 Lewis  used this type of sculpting as one of many 
techniques with supervisees to facilitate the development 
of supervisees’ imaginative brain functioning. 

 Other techniques included using metaphors and anecdotes; 
noticing language choice; discussing issues symbolically; 
attending to affect; and learning from the way children 
communicate (Lewis). 

 contended  sculpting relationships helps supervisees see 
dynamics of which they were previously unaware. 



  

music

 Also utilizing an aspect of music in supervision, Laughlin (2000) 
evaluated the method by which jazz musicians learn to improvise 
musically. 

 The author then applied this knowledge to supervision and developed 
six stages in a supervisory relationship that facilitate improvisation.

 The six stages were: 
– (a) orientation of supervisees toward improvisation,
–  (b) helping supervisees see therapy as a relationship versus an individual 

technique,
–  (c) seeing self as relationally connected to the client,
–  (d) working to be thoughtful about one’s approach to counseling versus 

rote adherence to one model or theory, 
– (e) being able to tolerate ambiguity, and 
– (f) being able to find flexibility within the appropriate therapeutic 

framework.



  

Intelligence and Creativity

 Guilford’s model measures many personological traits and attributes 
as elements of intelligence, one of which is creativity. 

 Specifically, Guilford  views creativity as a cognitive process of 
human intellect. Individuals’ creativity is utilized through memory 
retrieval processes. 

 Guilford categorized the two elements of memory retrieval as 
divergent production of semantic units (i.e. divergent thinking) and 
convergent production of semantic units (i.e. convergent thinking)

 According to Guilford ,“research showed that…[specifically] 
divergent production…[is] often seen in the process of elaborating 
upon ideas, such as conclusions or completed products of creative 
thinking” 

 Guilford stated that memory retrieval operations are related to problem 
solving, as well as decision making, and creative thinking 



  

Intelligence and Creativity

 In an attempt to determine whether intelligence 
and creativity are related, Torrance set about 
“tabulating 178 correlation coefficients reported in 
the literature” for intelligence and creativity 
measures.

  None of these correlations suggested a 
statistically significant relationship between the 
two constructs

Because intelligence and creativity are seemingly 
unrelated, it appears that creative expression has 
potential utility with people of varying levels of 
intelligence.



  

Can creativity be cultivated?
 Because such positive attributes are associated with creative people, and 

creative tasks appear to be feasible with multiple populations, it then becomes 
of interest if and how creativity can be supported.  

 A prominent name in the science of human behavior, B. F. Skinner, postulated 
that creative behavior, when it occurs, can be reinforced, but that creativity 
cannot be taught

 However, it has been suggested that even Skinner, with his deterministic view 
of creativity, has produced experimental results which suggest, at minimum, 
that creative behavior can be shaped by outside interventions (Throne).

 It appears that these outside interventions can not only support, but also 
inhibit, the development of creative behavior. Information compiled from 
studies conducted by Torrance suggests that creative children were often 
described by friends as “having ‘silly ideas,’ or ‘naughty ideas,’ or [were] 
thought of as ‘wild’ by their teachers”

  It seems likely that students who are deemed “wild” would be perceived less 
positively by their teachers than other students. Such negative perceptions 
appear to not only affect students’ grades , but future displays of creativity as 
well.

  As early as the third grade, students may learn to suppress their originality 
(Barron).

 Doing so may actually enhance, not only their peers’ perceptions of them, but 
their teachers’ perceptions of them as well. If teachers’ views are enhanced, 
students’ grades may be positively affected as well.



  

 Given the wide body of literature supporting the benefits of art in therapeutic 
relationships, it is surprising that more attention is not directed towards 
creative approaches in clinical supervision.

 Carson (1999) pointed out that creativity is discussed within numerous 
commonly used counseling theories. 

 Specifically, Freud addressed creativity within the defense mechanism of 
sublimation  

 Adler discussed creativity as an indication of growth. 
 Humanistic theories view creativity as inherent in risk and growth
 Gestalt theorists advocate for the need to enact new behaviors so that 

integration may occur. 
 Cognitive therapies see divergent thinking as an essential prerequisite to 

change
 existential theorists support risk-taking and,therefore, creative experiencing.
 When reflecting upon all of the ways in which therapists work to facilitate 

creative expression in clients, it stands to reason that therapists themselves 
would also find more creative expression a helpful part of their supervision 
experience. 

 Furthermore, whether or not any perceived utility of creative supervision 
varies by preexisting levels of creativity would be helpful in understanding 
with what type of student, if any, supervision involving art tasks would be 
most appropriate. 

 Yet, it appears that a very limited amount of research exists which provides 
insight into this issue.

 Thus, it is suggested that research directly focused on exploring creativity as it 
relates to supervision involving art tasks would be useful not only to 
supervisors, but to supervisees as well.



  

 As little information is available on certain aspects of the 
topic being discussed, these searches were conducted with 
no limitation on the years to be reviewed. 

 A more focused survey was also done of the past ten years 
for the 
– Journal of Counseling &Development, 
– The Arts in Psychotherapy, 
– Art Therapy: Journal of the American Art Therapy Association,
– Journal of Creative Behavior.

  Literature was searched utilizing key words specific to the 
use of art in supervision as well as peripheral topics related 
to supervision and creativity.



  

Research Design

 A posttest only non-experimental design (Trochim, 2001) was used to 
examine whether art tasks enhanced the clinical supervision . The 
study explored the effects of an art task intervention on multiple 
groups yet lacked random assignment and had no control group. 

 Thus, the study is considered non-experimental  this research was 
guided by the following questions:

– (1) Do participants enjoy supervision involving art tasks?
– (2) Do participants perceive supervision involving art tasks to be beneficial?
– (3) Do participants use art tasks with their clients more after participating in 

supervision involving art tasks?
– (4) Do participants’ creativity levels correlate with participants’ enjoyment of 

supervision involving art tasks?
– (5) Do participants’ creativity levels correlate with participants’ perceived benefit 

derived from supervision involving art tasks?
– (6) Do participants’ creativity levels correlate with whether they use art tasks with 

their clients more after participating in supervision involving art tasks?



  

(1) Do participants enjoy supervision 
involving art tasks?

Participants either found the art tasks to be very 
enjoyable (31%; n = 8), enjoyable (58%; n = 15), 
or were neutral (11%; n = 3) about the experience. 
No participants reported that they found the art 
tasks to not be enjoyable. 

These results appear to support the hypothesis that 
participants would deem supervision involving art 
tasks enjoyable



  

(2) Do participants perceive supervision 
involving art tasks to be beneficial? 

Participants either found the art tasks to be very 
beneficial(54%; n = 14), beneficial (35%; n = 9), 
or were neutral (11%; n = 3) about the experience.

These results seem to support the hypothesis that  
participants would deem supervision involving art 
tasks beneficial 



  

 (3) Do participants use art tasks with their clients more after 
participating in supervision involving art tasks?

  During both the semester prior to and of the study, of those who used 
art with their clients, the number of times used ranged from one to 
fifteen. The mean number of times art was used with clients during the 
sessions prior to the study was six; after participating in the study art 
was used with clients a mean of five times.

 These results do not statistically support the hypothesis that 
participants use art tasks more often with their clients after 
participating in supervision involving art tasks.

 Approximately one-half (54%; n = 14) of participants reported that 
they used art tasks when working with  their clients  prior to the 
study,and slightly less than half (42%; n = 11) of participants did not. 

 The remaining 4% (n = 1) of participants was not engaged in an 
internship placement during this time period. During the period in 
which this study was conducted, approximately two-thirds of 
participants (69%; n = 18) used art tasks when working with their 
clients; about one-third of participants (31%; n = 8) did not.



  

 (4) Do participants’ creativity levels correlate with participants’ 
enjoyment of supervision involving art tasks? 

 A statistically significant negative relationship was found when 
correlating scores (using the Rank Order Correlation Coefficient) 

 A relationship nearing statistical significance was found between 
combined creativity scores and enjoyment of the art tasks, rs = -.32, p 
< .12. 

 No statistically significant correlation wasfound between the Remote 
Associates Test and enjoyment of the tasks, rs = -.15, p < .49.

 Although a significant relationship exists, these results do not support 
the hypothesis that there is a positive relationship between creativity 
and enjoyment of the art task intervention



  

 (5) Do participants’ creativity levels correlate with 
participants’ perceived benefit derived from supervision 
involving art tasks?

 Combined creativity scores did not significantly correlate, when 
utilizing the Rank Order Correlation Coefficient, with participants’ 
reported benefit, rs = -.26, p < .20. Results when separately correlating 
scores on the Remote Associates Test (rs = -.21, p < .32), and Barron-
Welsh Art Scale (rs = -.21, p < .30) to benefit lacked statistical 
significance as well. 

 These results support the null hypothesis that no 
relationship exists between creativity and benefit derived 
from the intervention 



  

 (6) Do participants’ creativity levels correlate with whether they use 
art tasks with their clients more after participating in supervision 
involving art tasks?

 This change in amount of use for each participant was correlated to creativity 
scores (both when combined and when examined separately), using the Rank 
Order Correlation Coefficient. 

 No statistically significant relationship was found between combined 
creativity scores and change in amount of use of art tasks (rs = -.17, p < .41), 
nor between scores on the Remote Associates Test (rs = -.18, p < .40), or 
Barron-Welsh Art Scale (rs = -.12, p < .57) and use of art tasks. 

 Given that there was no significant relationship between creativity and the use 
of art tasks by participants before or after this study, these results support the 
null hypothesis that no relationship exists between creativity and amount of 
use of the intervention 



  

conclusion

 Many participants linked enjoyment of the art tasks to the 
group discussion about the tasks. Participants did report an 
enjoyment of self-exploration, but also often linked this 
enjoyment to feedback and insight gained from other 
group members during the art task discussions. In addition 
to gaining personal insight, a feeling of universality 
appears to have played a large role in enjoyment as well. 

 It becomes apparent that perceptions of the art tasks 
themselves cannot be separated from the group processing 
which occurred after creating the art tasks. 

 These results suggest that when art tasks are used in 
supervision, it is important to emphasize the processing 
and discussion of the art tasks created.



  

 Perceived Benefit of Art Tasks
 Possibly of greater interest to supervisors is whether supervisees perceive art tasks to be a
 beneficial part of their supervision experience. Literature reflects this emphasis on benefit to
 supervisees. Lett (1995) focused on using art to capture participants’ “elusive experience” (p.
 322). Bird et al. (1999) used music with participants and found it to be supportive of their
 development, both personally and professionally. Wilkins (1995) reported that using art with
 participants taught a new skill, enabling participants to work more effectively with clients.
 Laughlin (2000) found that using a musical improvisational method helped participants develop
 themselves more creatively and develop a blend of technical and creative skills to be used with
 clients. Robbins and Erismann (1992) reported that participants found sculpting to be
 therapeutic.



  

 Participants in this study reported similar benefits. Engaging in the art tasks facilitated
 greater self-understanding, as art did with participants in Lett’s (1995) study. Participants also
 found art to be useful as a chronicle of their development, paralleling Bird et al.’s (1999)
 assertion. Concurring with Wadeson’s (1995) proposition that art facilitates supervisees’
 exploration of roles and professional identity, participants also reportedly found using the art
 tasks to be a means of exploring their current and future roles, and oft cited exploring reactions
 to their internship placements as a benefit of the art task interventions. Participants also reported
 a greater inclination to use art tasks with clients and a greater understanding of the benefits of
 using art with clients as a result of participating in this study. These comments suggest
 participants developed comfort with a creative intervention, supporting Wilkins’ (1995) and
 Laughlin’s (2000) assertions that using creative interventions in supervision teaches participants
 a new skill. Paralleling the experience with Robbins and Erismann’s (1992) sculpting
 intervention, art tasks in this study were also described as therapeutic.



  

conclusion

While participant enjoyment of the art tasks is 
desirable, participant benefit derived from 
engaging in the art tasks is likely more desirable to 
supervisors. 

As many  participants found engaging in the study 
to be beneficial (89%; n = 23) as found it to be 
enjoyable (89%; n = 23). 

This is considered a positive finding.
 It is likely that supervisors consider interventions 

that are beneficial to supervisees to be more useful 
than those that are enjoyable for supervisees.



  



  

THE END


